2. Avoid using either-or scenarios. This implies there are only 2 options to choose from and does notempower the learner to take an active role in learning and problem solving (Shinitzky, 2001) . Discuss and mutually evaluate multiple options instead.
3. Respond to the underlying emotional needs of the learner as applicable to the teaching situation (Shinitzky, 2001) . If a learner is worried about finances, then information about treatment may notbe retained because of concern over treatment cost. Ask the learner if there are any personal issues to discuss.
4. In the beginning, ask analysis questions that challenge the learner to break down a situation into its components to understand how they work together to produce the current concern (Wink, 1993).
5. Ask application questions to help the learner use acquired knowledge to explore and understand the current situation (Wink, 1993) .
6. Ask synthesis questions that call on the learner's creativity to develop solutions based on current knowledge level and individual need (Wink, 1993) .
7. After a plan has been initiated, ask synthesis questions sothe learner must evaluate effectiveness and take responsibility for correction where necessary (Wink, 1993 Effective questioning involves the informed use of specific types of questions to enhance a learning exchange. "Judicious use of questions helps novice students discard unnecessary and irrelevant information and focus on cues that illuminate significant patterns in the overall situation," according to Wink (1993) . "At its best, effective questioning enhances learners' abilities by stimulating the highest level of thought processing," according to House (1990) . Before effective questioning can be used, active listening techniques must be employed by the teaching nurse to reinforce the learner's participation. Active listening also enables the nurse to formulate appropriate questions.
Here are five activities that enhance listening (House, 1990 ):
• Observe for and acknowledge nonverbal signals indicating the learner's desire to respond or to ask a question.
• Focus on what the learner says through thoughtful and apt response.
• Maintain non verbal attentiveness through eye contact and body positioning angled toward the learner.
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• Avoid interrupting.
• Evaluate learner questions and responses only after they are complete. Ask for elaboration if unsure.
Through the use of active listening, the stage is set for effective questioning. Seven techniques to support this process are listed in the Sidebar. The nurse-teacher role is to fill in knowledge gaps and facilitate practical problem solving.
While the suggestions are not an exhaustive description of effective questioning, they do provide the basic information necessary to begin the process. Often, a client who appears to be resistant to teaching and intervention is not sufficiently informed. Effective questioning allows assessment of the learner's knowledge level and degree of willingness to consider interventions without imposing a predetermined plan of action. This approach reassures the learner that the processes of teaching, learning, and intervention are mutual, where plans and solutions are created, acted upon, and evaluated, by both participants in an effort to reach the best possible outcome for all.
